
 

 
 

Appendix 1 – Health Curriculum 
By the end of primary school:  

Mental 
wellbeing  

Pupils should know  
• that mental wellbeing is a normal part of daily life, in the same way as physical 

health.   
• that there is a normal range of emotions (e.g. happiness, sadness, anger, fear, 

surprise, nervousness) and scale of emotions that all humans experience in 
relation to different experiences and situations.   

• how to recognise and talk about their emotions, including having a varied 
vocabulary of words to use when talking about their own and others’ feelings. 

• how to judge whether what they are feeling and how they are behaving is 
appropriate and proportionate.  

• the benefits of physical exercise, time outdoors, community participation, 
voluntary and service-based activity on mental wellbeing and happiness. 

• simple self-care techniques, including the importance of rest, time spent with 
friends and family and the benefits of hobbies and interests.  

• isolation and loneliness can affect children and that it is very important for 
children to discuss their feelings with an adult and seek support.  

• that bullying (including cyberbullying) has a negative and often lasting impact on 
mental wellbeing.  

• where and how to seek support (including recognising the triggers for seeking 
support), including whom in school they should speak to if they are worried 
about their own or someone else’s mental wellbeing or ability to control their 
emotions (including issues arising online). 

• It is common for people to experience mental ill health. For many people who do, 
the problems can be resolved if the right support is made available, especially if 
accessed early enough. 

 



 

 
 

Internet safety 
and  
harms  
 

Pupils should know  
• that for most people the internet is an integral part of life and has many benefits.  
• about the benefits of rationing time spent online, the risks of excessive time spent 

on electronic devices and the impact of positive and negative content online on 
their own and others’ mental and physical wellbeing.  

• how to consider the effect of their online actions on others and know how to 
recognise and display respectful behaviour online and the importance of keeping 
personal information private.  

• why social media, some computer games and online gaming, for example, are age 
restricted.  

• that the internet can also be a negative place where online abuse, trolling, 
bullying and harassment can take place, which can have a negative impact on 
mental health.  

• how to be a discerning consumer of information online including understanding 
that information, including that from search engines, is ranked, selected and 
targeted 

• where and how to report concerns and get support with issues online 

Physical 
health and 
fitness  

Pupils should know  
• the characteristics and mental and physical benefits of an active lifestyle.  
• the importance of building regular exercise into daily and weekly routines and how 

to achieve this; for example walking or cycling to school, a daily active mile or 
other forms of regular, vigorous exercise.   

• the risks associated with an inactive lifestyle (including obesity). • how and when 
to seek support including which adults to speak to in school if they are worried 
about their health. 

Healthy eating  Pupils should know  
• what constitutes a healthy diet (including understanding calories and other 

nutritional content).  
• the principles of planning and preparing a range of healthy meals.   
• the characteristics of a poor diet and risks associated with unhealthy eating 

(including, for example, obesity and tooth decay) and other behaviours (e.g. the 
impact of alcohol on diet or health).  

Drugs,  alcohol 
and tobacco  

Pupils should know  
� the facts about legal and illegal harmful substances and associated risks, including 

smoking, alcohol use and drug-taking.   



 

 
 

Health and 
prevention  

Pupils should know  
• how to recognise early signs of physical illness, such as weight loss, or unexplained 

changes to the body.   
• about safe and unsafe exposure to the sun, and how to reduce the risk of sun 

damage, including skin cancer.  
• the importance of sufficient good quality sleep for good health and      that a lack 

of sleep can affect weight, mood and ability to learn.  
• about dental health and the benefits of good oral hygiene, including visits to the 

dentist.  
• about personal hygiene and germs including bacteria, viruses, how they are spread 

and the importance of handwashing.  
• about immunisations.  

Basic first aid  
  

Pupils should know:  
• know how to make a clear and efficient call to emergency services if necessary.   
• concepts of basic first-aid, for example dealing with common injuries, including 

head injuries.   

Changing 
adolescent 
body  

Pupils should know:  
• key facts about puberty and the changing adolescent body, particularly from 

age 9 through to age 11, including physical and emotional changes.  
• about menstrual wellbeing including the key facts about the menstrual cycle. 

 

 

 

 

 

 

 

 

Appendix 2 – Relationships & Sex Guidance 

By the end of primary school:  



 

 
 

Families 
and people 
who care 
for me  

Pupils should know  
- that families are important for children growing up because they can give love, 

security and stability. 
- the characteristics of healthy family life, commitment to each other, including in 

times of difficulty, protection and care for children and other family members, 
the importance of spending time together and sharing each other’s lives.  

- that others’ families, either in school or in the wider world, sometimes look 
different from their family, but that they should respect those differences and 
know that other children’s families are also characterised by love and care.  

- that stable, caring relationships, which may be of different types, are at the heart 
of happy families, and are important for children’s security as they grow up.  

- that marriage represents a formal and legally recognised commitment of two 
people (of either the same or opposite genders) to each other which is intended 
to be lifelong.  

- how to recognise if family relationships are making them feel unhappy or unsafe, 
and how to seek help or advice from others if needed. 

Caring 
friendships  

Pupils should know  
- how important friendships are in making us feel happy and secure, and how 

people choose and make friends.   
- the characteristics of friendships, including mutual respect, truthfulness, 

trustworthiness, loyalty, kindness, generosity, trust, sharing interests and 
experiences and support with problems and difficulties.  

- that healthy friendships are positive and welcoming towards others, and do not 
make others feel lonely or excluded.  

- that most friendships have ups and downs, and that these can often be worked 
through so that the friendship is repaired or even strengthened, and that 
resorting to violence is never right.  

- how to recognise who to trust and who not to trust, how to judge when a 
friendship is making them feel unhappy or uncomfortable, managing conflict, 
how to manage these situations and how to seek help or advice from others, if 
needed.   



 

 
 

Respectful 
relationships  

Pupils should know  
- the importance of respecting others, even when they are very different from 

them (for example, physically, in character, personality or backgrounds), or make 
different choices or have different preferences or beliefs.  

- practical steps they can take in a range of different contexts to improve or 
support respectful relationships.  

- the conventions of courtesy and manners.  
- the importance of self-respect and how this links to their own happiness. 
- that in school and in wider society they can expect to be treated with respect by 

others, and that in turn they should show due respect to others, including those 
in positions of authority..  

- about different types of bullying (including cyberbullying), the impact of bullying, 
responsibilities of bystanders (primarily reporting bullying to an adult) and how to 
get help.  

- what a stereotype is, and how stereotypes can be unfair, negative or destructive.   
- the importance of permission-seeking and giving in relationships with friends, 

peers and adults. 

Online 
relationships  

Pupils should know: 
- that people sometimes behave differently online, including by pretending to be 

someone they are not.  
- that the same principles apply to online relationships as to face-to-face 

relationships, including the importance of respect for others online including 
when we are anonymous.  

- the rules and principles for keeping safe online, how to recognise risks, harmful 
content and contact, and how to report them.  

- how to critically consider their online friendships and sources of information 
including awareness of the risks associated with people they have never met.  

- how information and data is shared and used online.   

Being safe  Pupils should know  
- what sorts of boundaries are appropriate in friendships with peers and others 

(including in a digital context).  
- about the concept of privacy and the implications of it for both children and 

adults; including that it is not always right to keep secrets if they relate to being 
safe.  

- that each person’s body belongs to them, and the differences between 
appropriate and inappropriate or unsafe physical, and other, contact.  

- how to respond safely and appropriately to adults they may encounter (in all 
contexts, including online) whom they do not know.  

- how to recognise and report feelings of being unsafe or feeling bad about any 
adult.   

- how to ask for advice or help for themselves or others, and to keep trying until 
they are heard, 

- how to report concerns or abuse, and the vocabulary and confidence needed to 
do so.  

- where to get advice e.g. family, school and/or other sources.   
 
Appendix 3 – Progression of Skills 



 

 
 

 Transition AUTUMN SPRING SUMMER 

Year 
3 

Being me in 
my world 

*I	can	
recognise	
my	
role/respon
sibility	
within	the	
classroom.	
*I	
understand	
my	
behaviour	
has	
consequenc
es.	
*I	have	
taken	part	
in	creating	
a	charter. 

Healthy Me 
*I	
understand	
how	to	
remain	
fit/healthy.	
*I	
understand	
the	key	
vocabulary.	
*I	can	
recognise	
what	drugs	
are	and	that	
some	are	
bad	for	me.	
*I	am	able	
to	explain	
how	to	stay	
safe	in	some	
situations.	
*I	am	able	
to	explain	
the	basics	of	
baby	
developmen
t. 

 Dreams and 
Goals 

*I	
understand	
what	a	
dream/goal	
is.	
*I	am	able	
to	explain	
my	goals.	
*I	can	
explain	
what	may	
hinder	me.	
*I	can	
recognise	
other	
people’s	
achievemen
ts. 

 Celebrating 
Difference 
*I	can	
recognise	
different	
types	of	
families.	
*I	can	
explain	why	
conflict	
happens.	
*I	can	
explain	how	
conflict	can	
be	resolved	
*I	
understand	
my	own	
family. 

 

Year 
4 

Being me in 
my world 

*I	can	
recognise	
and	explain	
key	
vocabulary.	
*I	
understand	
that	actions	
have	
consequenc
es.	
*I	
understand	
what	
democracy	
is.	
*I	have	
taken	part	
in	creating	
a	class	
charter 

 Dreams and 
Goals 

*I	
understand	
what	a	
dream/goal	
is.	
*I	am	able	
to	explain	
my	goals.	
*I	can	
explain	
what	may	
hinder	me	
an	suggest	
ways	to	
overcome	
this.	
*I	can	
recognise	
other	
people’s	
achievemen
ts.	
*I	
understand	
what	

 Healthy me 
*I	can	
recognise	
how	to	be	
healthy	and	
have	
healthy	
friendships.	
*I	can	
explain	the	
affects	of	
smoking	
and	alcohol	
on	my	body.	
*I	
understand	
their	own	
strengths	
and	
weaknesses. 

 Relationship
s 

*I	can	
identify	the	
web	of	
relationship
s	I	am	part	
of.	
*I	can	
explain	who	
is	close	to	
me	and	who	
is	more	
distant	
*I	can	
identify	
someone	I	
care	about	
*I	can	
explain	why	
certain	
people	are	
special	to	
me	
*I	can	tell	
you	about	
someone	



 

 
 

 Transition AUTUMN SPRING SUMMER 

disappoint
ment	is	and	
why	it’s	ok. 

special	I	no	
longer	see	
*I	can	
explain	
what	loss	
means	to	
me	
*I	
understand	
why	and	
how	people	
feel	when	
they	love	a	
pet	
*I	know	
how	to	
show	love	
and	
appreciatio
n	to	
people/ani
mals	who	
are	special	
to	me 

Year 
5 

Being me in 
my world 

*I	
understand	
why	
changes	
happen.	
*I	recognise	
my	place	
within	my	
country.	
*I	
understand	
why	
democracy	
is	
important.	
*I	can	take	
part	in	
creating	a	
learning	
charter. 

Celebrating 
Difference 
*I	recognise	
a	variety	of	
cultures.	
*I	
understand	
what	racism	
is	and	how	
to	combat	it.	
*I	recognise	
a	variety	of	
types	of	
bullying.	
*I	can	
explain	how	
to	
stop/avoid	
bullying/bei
ng	a	bully. 

  Healthy me 
*I	
understand	
the	affects	
of	smoking	
and	alcohol	
on	my	body.	
*I	can	
explain	the	
reasons	
people	
choose	to	
smoke	and	
drink.	
*I	recognise	
what	body	
image	is.	
*I	have	an	
awareness	
of	my	body	
image	and	
my	
relationship	
with	food. 

Relationship
s 

*I	can	
explain	how	
to	develop	
self	esteem	
*I	have	an	
accurate	
understandi
ng	of	who	I	
am	
*I	can	
recognise	
how	to	
manage	
friendships	
*I	can	
explain	how	
to	make	
new	friends	
*I	can	
explain	
what	
attraction	is	
*I	can	
explain	why	
people	may	

Changing me 
*I	recognise	
what	my	
self	image	
is.	
*I	am	aware	
of	the	
changes	that	
are	
happening	
to	me.	
*I	
understand	
how	a	baby	
is	
conceived.	
*I	can	begin	
to	think	
about	
transition	to	
Y6. 



 

 
 

 Transition AUTUMN SPRING SUMMER 

be	attracted	
to	others	
*I	can	
explain	why	
partners	are	
important	
to	people	
*I	
understand	
how	to	stay	
safe	when	
communicat
ing	with	
friends	
*I	can	
explain	
some	of	the	
dangers	in	
keeping	in	
touch	with	
people	
online.		

Year 
6 

Being me in 
my world 

*I	recognise	
the	
challenges	
ahead	of	
me.	
*I	
understand	
what	a	
‘global	
citizen’	is.		
*I	can	
develop	my	
own	
learning	
charter. 

Relationship
s 

*I	recognise	
the	different	
types	of	
relationship
s.	
*I	
understand	
how	loss	
can	affect	
me.	
*I	recognise	
different	
types	of	
love.	
*I	
understand	
how	to	be	
safe	online.		
*I	recognise	
negative	
relationship
s. 

 Dreams and 
goals 

*I	am	able	
to	vocalise	
my	own	
goals.	
*I	
understand	
the	steps	I	
need	to	take	
to	achieve	
my	goals.	
*I	recognise	
and	
celebrate	
my	
achievemen
ts.	
*I	recognise	
how	others	
have	
achieved. 

Stress and 
Mindfulness 
*I	
understand	
what	stress	
is.	
*I	can	
recognise	
the	signs	of	
stress.	
*I	
understand	
how	to	deal	
with	stress.	
*i	can	
consider	
what	makes	
me	stressed	
and	how	it	
affects	me. 

 Changing me 
*I	am	aware	
of	my	own	
self	image.	
*I	
understand	
the	changes	
happening	
to	me.	
*I	am	able	
to	explain	
how	a	baby	
is	born.	
*I	can	
recognise	
what	
attraction	is	
and	the	
signs.	
*I	am	
aware/read
y	for	the	
transition	to	
secondary	
school 

 

 

 



 

 
 

 

 

 

Appendix 4 – Table to show coverage of British Values across Jigsaw units & year groups 

 Democracy Rule of Law Individual 
Liberty 

Mutual 
Respect 

Tolerance 

Being Me in 
My World 

Y3, Y4, Y5, Y6 Y3, Y4, Y5, Y6 Y3, Y4, Y5, Y6 Y3, Y4, Y5, Y6 Y3, Y4, Y5, Y6 

Celebrating 
Difference 

Y3, Y5 Y3, Y5 Y3, Y5 Y3, Y5 Y3, Y5 

Dreams and 
Goals 

Y4, Y6  Y3, Y4, Y6 Y3, Y4, Y6 Y3, Y4, Y6 

Healthy Me  Y4, Y5 Y3, Y4, Y5 Y3, Y4, Y5 Y3, Y4, Y5 Y3, Y4, Y5 
Relationships Y5, Y6 Y4, Y5, Y6 Y4, Y5, Y6 Y4, Y5, Y6 Y4, Y5, Y6 
Changing Me N/A N/A Y5, Y6 Y5, Y6 Y5, Y6 

 
Appendix 5 – A list of relevant government guidance 

- Relationships Education, Relationships and Sex Education and Health Education (Statuatory 
Guidance) 

- Keeping Children Safe in Education (Statutory Guidance)  
- Respectful School Communities: Self Review and Signposting Tool (a tool to support a whole 

school approach that promotes respect and discipline)  
- Behaviour and Discipline in Schools (advice for schools, including advice for appropriate 

behaviour between pupils)   
- Equality Act 2010 and schools 
- SEND code of practice: 0 to 25 years (statutory guidance)  
- Alternative Provision (statutory guidance)  
- Mental Health and Behaviour in Schools (advice for schools)   
- Preventing and Tackling Bullying (advice for schools, including advice on cyberbullying) 
- Sexual violence and sexual harassment between children in schools (advice for schools) 
- The Equality and Human Rights Commission Advice and Guidance (provides advice on 

avoiding discrimination in a variety of educational contexts) 
- Promoting Fundamental British Values as part of SMSC in schools (guidance for maintained 

schools on promoting basic important British values as part of pupils’ spiritual, moral, social 
and cultural (SMSC)  

- SMSC requirements for independent schools (guidance for independent schools on how they 
should support pupils' spiritual, moral, social and cultural development).  

- National Citizen Service guidance for schools 

Appendix 6 – Relationships Education (Primary)  

54. The focus in primary school should be on teaching the fundamental building blocks and 
characteristics of positive relationships, with particular reference to friendships, family relationships, 
and relationships with other children and with adults.  

55. This starts with pupils being taught about what a relationship is, what friendship is, what family 
means and who the people are who can support them. From the beginning of primary school, 



 

 
 

building on early education, pupils should be taught how to take turns, how to treat each other with 
kindness, consideration and respect, the importance of honesty and truthfulness, permission seeking 
and giving, and the concept of personal privacy. Establishing personal space and boundaries, 
showing respect and understanding the differences between appropriate and inappropriate or 
unsafe physical, and other, contact – these are the forerunners of teaching about consent, which 
takes place at secondary.  

56. Respect for others should be taught in an age-appropriate way, in terms of understanding one’s 
own and others’ boundaries in play, in negotiations about space, toys, books, resources and so on.   

57. From the beginning, teachers should talk explicitly about the features of healthy friendships, 
family relationships and other relationships which young children are likely to encounter. Drawing 
attention to these in a range of contexts should enable pupils to form a strong early understanding 
of the features of relationships that are likely to lead to happiness and security. This will also help 
them to recognise any less positive relationships when they encounter them.   

58. The principles of positive relationships also apply online especially as, by the end of primary 
school, many children will already be using the internet. When teaching relationships content, 
teachers should address online safety and appropriate behaviour in a way that is relevant to pupils’ 
lives. Teachers should include content on how information and data is shared and used in all 
contexts, including online; for example, sharing pictures, understanding that many websites are 
businesses and how sites may use information provided by users in ways they might not expect.  

59. Teaching about families requires sensitive and well-judged teaching based on knowledge of 
pupils and their circumstances. Families of many forms provide a nurturing environment for 
children. (Families can include for example, single parent families, LGBT parents, families headed by 
grandparents, adoptive parents, foster parents/carers amongst other structures.) Care needs to be 
taken to ensure that there is no stigmatisation of children based on their home circumstances and 
needs, to reflect sensitively that some children may have a different structure of support around 
them; e.g. looked after children or young carers.  

60. A growing ability to form strong and positive relationships with others depends on the deliberate 
cultivation of character traits and positive personal attributes, (sometimes referred to as ‘virtues’) in 
the individual.  In a school wide context which encourages the development and practice of 
resilience and other attributes, this includes character traits such as helping pupils to believe they 
can achieve, persevere with tasks, work towards long-term rewards and continue despite setbacks. 
Alongside understanding the importance of self-respect and self-worth, pupils should develop 
personal attributes including honesty, integrity, courage, humility, kindness, generosity, 
trustworthiness and a sense of justice. This can be achieved in a variety of ways including by 
providing planned opportunities for young people to undertake social action, active citizenship and 
voluntary service to others locally or more widely.   

61. Relationships Education also creates an opportunity to enable pupils to be taught about positive 
emotional and mental wellbeing, including how friendships can support mental wellbeing.   

62. Through Relationships Education (and RSE), schools should teach pupils the knowledge they 
need to recognise and to report abuse, including emotional, physical and sexual abuse. In primary 
schools, this can be delivered by focusing on boundaries and privacy, ensuring young people 
understand that they have rights over their own bodies. This should also include understanding 
boundaries in friendships with peers and also in families and with others, in all contexts, including 
online. Pupils should know how to report concerns and seek advice when they suspect or know that 



 

 
 

something is wrong. At all stages it will be important to balance teaching children about making 
sensible decisions to stay safe (including online) whilst being clear it is never the fault of a child who 
is abused and why victim blaming is always wrong. These subjects complement Health Education 
and as part of a comprehensive programme and whole school approach, this knowledge can support 
safeguarding of children. 

Appendix 7 – Aims of Curriculum at Alexandra Park 

Health & Wellbeing 

- Know and understand what constitutes a healthy lifestyle 
- Know how to maintain physical, mental and emotional health and wellbeing 
- Be aware of safety issues including how to respond in an emergency 
- Know how to manage change, including puberty, transition and loss 
- Encourage physical activity both in and out of school (See P.E policy for more details) 

Relationships 

- Develop and maintain a variety of healthy relationships within a range of social and cultural 
contexts 

- Know how to recognise and manage emotions within a range of relationships 
- Know how to recognise negative relationships, including all forms of bullying and abuse, how 

to help someone in this situation 
- Know how to respect equality and diversity 

Living in the Wider World 

- Know the importance of responsible behaviours and actions 
- Be responsible and independent members of the school community 
- Be positive and active members of a democratic society 
- Know about the importance of respecting and protecting the environment 
- Develop self-confidence and self-esteem and make informed choices regarding personal and 

social issues 
- Develop good relationships with other members of the school and wider community 
- Know about where money comes from, how to manage it and the importance of keeping it 

safe. 
- Have a basic understanding of enterprise 

Appendix 8 – Units Covered at Alexandra Park 

Year Group Units 
Year 3 Being Me In My World (Transition) 

Healthy Me (Autumn 1) 
Dreams and Goals (Spring 1) 
Celebrating Difference (Summer 1) 

Year 4 Being Me In My World (Transition) 
Dreams and Goals (Autumn 2) 
Healthy Me (Spring 2) 
Relationships (Summer 2) 

Year 5 Being Me In My World (Transition) 
Celebrating Difference (Autumn 1) 



 

 
 

Healthy Me (Spring 2) 
Relationships (Summer 1) 
Changing Me (Summer 2) 

Year 6 Being Me In My World (Transition) 
Relationships (Autumn 1) 
Dreams and Goals (Spring 1) 
Stress & Mindfulness (Spring 2) 
Changing Me (Summer 2) 

 
Appendix 9 – British Values at Alexandra Park 

 

 
Appendix 10 – Answering Questions 

Provided here are some examples of ways questions may be answered when asked. This is not an 
exhaustive list and is provided as guidance for staff. 

If a question is not necessarily suitable for the entire class – “That is a fantastic question. I’d like you 
to hold that thought so we can return to it later and I will answer it then.” 

If a member of staff does not know the answer to a question – “That is a fantastic question. I do not 
know the answer to it at the moment, but I will help you find the answer to it a little later.” 

If a member of staff is unsure how to answer a question due to it being a tricky or sensitive subject. 
“That is a brilliant question. I would like to give you an equally brilliant answer so let me have a think 
about it and I will come back to you later.” 



 

 
 

If a question is asked which may raise concerns for the member of staff. “That’s an interesting 
question. Let me have a think about it and come back to you later.” This allows time to seek advice 
from senior leadership / safeguarding team.  

If a question relates to a personal belief or opinion. “Some people believe that…” Answers should 
always return to the facts. E.g. “The facts are…” “The law is…” 

Appendix 11 – Agreed Definitions 

This is not an exhaustive list and is provided as guidance for staff. Not all terms may be required in 
lessons, but are provided to support answering questions if they are asked.  

Vocabulary Definition 
Addiction To be addicted to a particular substance or activity 
Advocate A person who actively campaigns to end intolerance / prejudice 
Ageism Hate directed at a person because of their age 
Agnostic A person who believes in a higher power, which may not specifically be a 

god / goddess 
Androgynous Something which is not obviously male or female – it could be both or 

neither.  
Anti-Catholicism Hate directed at a person who is a follower of Catholicism 
Asexual Someone who does not experience sexual attraction 
Asexual 
reproduction 

Only one parent is needed for asexual reproduction as the offspring is 
genetically identical to its parent.  

Atheist A person without any particular religious faith 
Attraction Describes the feelings you have for others which may be more than 

friendship.  
Biological sex Biological sex is determined by DNA, internal organs, genitalia and 

hormones. This is the sex you are born. 
Biphobia Hate directed at a person who is attracted to more than one gender. 
Bisexual / Bi A person who is attracted to more than one gender (e.g. male and female) 
Body image This is what a person thinks about their own body.  
Bullying Consistent prejudice or abuse directed at a person, intended to cause 

offence/upset 
Cisgender Someone who identifies with their biological sex.  
Coming out When a person openly says they are gay/lesbian/bisexual or trans for the 

first time.  
Culture A way or life or set of beliefs.  
Discriminate To deliberately make rules / share opinions which are unfair to a group of 

people / individual.  
Egg Female reproductive DNA 
Ejaculation Sperm leaving the male genitals  
Equality When people are treated equally and fairly 
E-Safety Understanding how to keep yourself and others safe when using 

technology. 
Feminine Female traits 
Fertilised When male and female DNA have combined 
Foetus A fertilised egg grows into a foetus 
Gay A man who is attracted to other men / male gender identities. It can also 

be used by lesbian women. 



 

 
 

Gender identity The gender you assign yourself. This can be different from your biological 
sex.  

Hate crime Any crime committed against a person which is motivated by prejudice 
Heterosexual / 
straight 

Someone who is attracted to the opposite gender identity to themselves 
e.g. male attracted to female. 

Homophobia Hate directed at a person who is not heterosexual / not perceived as 
heterosexual 

Homosexual Someone who is attracted to the same gender identity as their own e.g. 
male attracted to male.  

Hormones Hormones are secreted in the body and cause various changes. During 
puberty hormone levels change 

Intersex A person who is not specifically born male or female. 
Islamaphobia Hate directed at a person who is a follower of the Islam faith 
Lesbian A woman who is attracted to other females / female gender identities 
LGBT+ This term stands for lesbian, gay, bisexual and transgender.  The plus 

stands for a person / group who doesn’t fit within the current letters. 
Masculine Male traits 
Menstruation A monthly event which happens once girls reach puberty. Sometimes 

called a period.  
Ovulating When eggs are produced and leave the ovaries 
Pansexual A person who is attracted to other people not specifically of another 

gender e.g. they are attracted to their hearts not their parts.  
Penis The male genitals 
Pregnancy A stage in the reproductive style where a foetus grows inside the womb 
Prejudice  A perceived opinion not based on fact – usually a negative opinion 
Puberty A time in life whereby your body changes from a child to an adult. It 

becomes possible to have children.  
Racism Prejudice or discrimination directed at someone because of their racial or 

ethnic group 
Racist (Adjective) A comment made against a person in prejudice or hate because of their 

racial or ethnic group 
Racist (Noun) A person directing hate at a person due to their race or ethnic group 
Rights Things you are entitled to (e.g. human rights, childrens rights) 
Sanitary products Used by women during their periods / menstrual cycle to maintain their 

hygiene.  
Sexism Hate directed at a person because of their gender / sex 
Sexual reproduction Both male and female (two DNA sources) are needed for sexual 

reproduction. The offspring are genetically different to the parents.  
Sperm Male reproductive DNA 
Stereotype a widely held by often oversimplified or incorrect image of what a 

particular type of person or thing should be.  
Suicide Choosing to end your own life  
Testes Part of the male genitalia where sperm is produced 
Theist A person who has faith in a higher power 
Transitioning When a person begins to change their gender from their assigned 

biological sex, to their gender identity. 
Transphobia Hate directed at a person who is transgender / transitioning 
Transvestite A transvestite dresses as the opposite gender identity, usually in a 

professional sense. E.g. Drag King / Drag Queen.  
Vagina The female genital opening 



 

 
 

Womb A part of a female whereby a foetus grows – part of the reproductive 
organs 

Xenophobia  Hate directed at a person who is a follower of the Jewish faith 
 

Appendix 12 – Answers to Difficult Questions 

At Alexandra Park, we have formulated a variety of responses to difficult questions we may be asked 
by children or adults . This list is not exhaustive and has been provided to support staff with 
answering questions. Staff will exercise their own professional judgement when questions are asked. 

Why are you teaching my child about LGBT+ people? 

As part of our all-inclusive equalities education at Alexandra Park, we teach about all nine aspects of 
the equality act. As a school, it is our duty to ensure that prejudices against any of the protected 
characteristics are discouraged. This means that just like we teach the children about racism, and 
how to combat it, we teach them about LGBT+ prejudice, and how to combat this. LGBT+ education 
has been proven to reduce homophobia, biphobia and transphobia. Young people who are prepared 
for the future, are in a better position to understand it and show respect towards others.  

What you are teaching is against my religion, it should stop.  

At our school we are a non-denominational community school which means we do not teach to 
particular religious values. We do however ensure our lessons comply with the law within the United 
Kingdom. This means teaching in line with the equality act, any statutory guidance and the national 
curriculum. All schools are required to teach statutory RSHE from 2020, which does include fully 
inclusive equalities, relationships, health and sex education.  

Why are you teaching my child about sex? 

In Primary school, we do not teach specific or individual sex education lessons. Our sex education 
lessons are cross curricular with other National Curriculum subjects. The majority of the information 
which is believed to be sex education, is actually part of either the Health Education curriculum, or 
the Science curriculum. For example reproduction and puberty are both part of the Science 
Curriculum. These are statutory. You are welcome to look at the lessons in advance if you wish. 

I want to withdraw my child from these lessons. 

Unfortunately, RSHE education became statutory in September 2020. All our lessons at Alexandra 
Park cover statutory aspects of the RSHE guidance as released by the government. Currently, we are 
not intending to teach anything outside of the statutory RSHE curriculum. Some objectives and 
lessons form part of statutory Science, Computing and P.E lessons. If you would like to discuss this 
further, please speak to our headteacher. 

Why are you using inappropriate language with children? (e.g. gay, lesbian, vagina etc) 

All the language we used with the children is correct. Staff have received advice on which vocabulary 
to use in lessons. Within Science, we use the correct terminology for the parts of the body, to ensure 
children can correctly identify and label their own bodies. This allows for them to be accurate their 
discussions and descriptions. We do not encourage the use of euphemisms or slang terms for body 
parts, as this can cause confusion in the future. When discussing people, it is respectful to use the 
correct terminology and vocabulary to refer to them. As part of preparing the children for the future, 



 

 
 

they need to learn the correct words to use when holding a respectful conversation with someone 
who has a different culture, faith or sexuality to them.  

You are causing confusion by telling my child something different to what they learn at home.  

At Alexandra Park we are not a faith school and therefore do not form our teaching around a 
particular religions beliefs. We teach the children that they should respect, tolerate and learn about 
a variety of different people. We will always anchor what we teach them within the law, to ensure 
they are prepared for living in the wider world. We also encourage them to question things they are 
unsure of. If they have any questions, and you are concerned, then please do encourage them to ask 
us these questions and we will try to help them.  


